St. Mary’s Catholic Voluntary Academy

Pupil Premium Strategy Statement

The pupil premium is additional funding given to publicly funded schools in England to raise the attainment of disadvantaged pupils and
close the gap between them and their peers. It is allocated to children from low-income families who are currently known to be eligible for
free School Meals (FSM), Looked after Children, children adopted from care and Service Forces children. It also includes pupils who
have been eligible for FSM at any point in the last six years (known as the Ever 6 FSM measure).

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged
pupils last academic year.

This is a three-year pupil premium strategy.
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School overview

Detail

Data

Number of pupils in school

387 (including 27 in Nursery)

Proportion (%) of pupil premium eligible pupils

25.1% (FS2-Y6)

Academic year/years that our current pupil premium strategy plan covers

2023-2026 (Year 3)

Date this statement was published

December 2025

Date on which it will be reviewed

July 2026

Statement authorised by

Patricia Chapman

Pupil premium lead

Gill Novak-Lemmings

Governor / Trustee lead

Emma Farmer

Funding overview

If your school is an academy in a trust that pools this funding, state the amount available to
your school this academic year

Detail Amount
Pupil premium funding allocation this academic year £133,320
Recovery premium funding allocation this academic year £0
Recovery premium received in academic year 2023/24 cannot be carried forward beyond

August 31, 2024.

Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0

Total budget for this academic year £133,320




Part A: Pupil premium strategy plan

Statement of intent

Mission Statement

‘By working together at St Mary’s School, we aim, through Jesus Christ, to share God’s love, helping our community to learn,
grow and make a difference.’

At St. Mary’s Catholic Voluntary Academy, we have high aspirations and ambitions for all our children and we believe that all pupils
should be able to reach their full potential. We ensure all our pupils have the necessary skills and values not only to succeed but to
flourish.

Our pupils in receipt of the Pupil Premium Funding face specific barriers to reaching their full potential, and, at St. Mary’s, we are
determined to provide the support and guidance they need to help them overcome these barriers using current research, for example the
Education Endowment Foundation (EEF). In addition to this, we aim to provide them with access to a variety of exciting opportunities and
a rich and varied curriculum.

Trust Objective: Strategic Aim 1: Providing high quality Catholic education for all. Priority 1.4 — Maintain a relentless focus on the most
vulnerable

School’s Objective: To maintain the impact seen over recent years regarding attendance (inclu PA) and to raise the profile on how pu-
pils regard themselves as a learner.
Areas to improve from OFSTED report 18.01.23:

The curriculum is expertly planned. In a few subjects, this expert planning is not suitably adapted to meet the needs of all pupils. This
means that some pupils do not acquire the knowledge and skills that they could. Leaders must make sure that the curriculum across all
subjects is implemented securely and consistently to meet the needs of all learners.



Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge | Detail of challenge

number

1 Early communication and language.
Nursery and Reception baseline assessments highlight low levels of C&L and PSED are demonstrated in pupils eligible for PP. This prevents sustained achieve-
ment in FS2 by slowing their reading and phonic progress. Pupils in KS1 and KS2 struggle to use standard English in their spoken form and does not translate
into their written form in English

2 Low Cultural Capital and exposer to ‘rich and ambitious’ vocabulary.
Poor vocabulary knowledge and use, and deprivation of cultural capital, can have an impact on attainment including pupils having poor selling knowledge. There
is currently a word gap between disadvantaged children and their peers when they start school. Some of our disadvantaged children, in comparison to peers, do
not receive regular exposure to ambitious vocabulary, both in their everyday interactions within families and their community or through their choice of reading. As
a result, some have not developed familiarity with rich language choices and do not incorporate a range of writing styles in their written work, specifically attain-
ment at the Higher Standard in writing

3 Maths retention of key knowledge and reasoning skills.
Data shows pupils achieving GD in maths is not in line with other subjects such as Reading, Writing & SPaG. Both retention and recall of key knowledge and
confidence in reasoning and problem solving within mathematics are specific barriers to overcome in order for our boys and middle attainers to make expected or
accelerated progress within maths across KS1 and KS2.

4 Metacognition skills of disadvantaged children
Pupils, due to cognitive overload, struggle to retain knowledge over the curriculum, particularly spellings, and it is not fully embedded into long term memory.

5 Low parental engagement
The catchment area of the school is widespread over the whole of Derby. Many of our parents and carers who would like to support their children with education
face many language challenges themselves. In a lot of the cases there is low parent/carer confidence in supporting home learning and learning behaviours at
home. At least half the PP children do not engage in homework or reading at home at least 3 times a week. Several of the children are affected by their childhood
experiences outside school, ranging from split families, Adverse Childhood Experiences (Neglect/ DV) and trauma. Our numbers of EAL pupils have increased.
This has an impact on most subjects, but especially, English writing (including vocabulary) and Maths Reasoning.

6 Attendance

Our attendance data over the last 2 years indicates that attendance among disadvantaged pupils has been between 1 - 3% lower than for non-disadvantaged
pupils. 23 - 24% of disadvantaged pupils have been ‘persistently absent’ compared to 13 - 14% of their peers during that period. Our assessments and observa-
tions indicate that absenteeism is negatively impacting disadvantaged pupils’ progress.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have

been achieved.

Intended outcome

Success criteria

For our disadvantaged children entering school to have improved communication
skills so that they are able to communicate effectively with both staff and peers,
enabling them to build relationships and become independent learners.

For
FS children to be able to communicate their own emotional needs and de-
velop/maintain healthy relationships.

Parental involvement from the point of entry will be improved and this will di-
rectly impact on the communication skills of our disadvantaged children.

Positive progress in Writing in KS2
Improved girls writing, particularly for higher attaining girls in KS1
Increased Cultural Capital.

Phoneme Sound mats shared with children and sent home.

Teachini of writini is a whole school focus.

For confidence in reasoning and problem solving and recall of prior knowledge in
Maths to be improved so that the number of Middle Attainers achieving GD is
more in line with Reading & Writing.

End of key stage formal assessment data will show an increased percentage
of pupils achieving GD in Maths.




Metacognition skills of disadvantaged children improves, and more key
knowledge retained.

lesson visits

Staff use a variety of strategies to ensure children are ready to learn.

Staff explore metacognition strategies and trial different ones in their class-
rooms to ensure the children are supported in ways to help them retain more
information.

For pupils under the K code who receive additional support through Individual
Educational Plans (including those entitled to PP) to gain in academic confidence
in Writing and Maths to equal the attainment and progress of non-SEND pupils.

End of key stage formal assessment data will show a positive value-added
score for SEND pupils

For attendance rates for pupils eligible for PP to be at least in-line with National.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges
listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £40,258 (On-line resources including White Rose, Purple Mash, Century, TTRS, Staff CPD, Oracy Project.)

Activity Evidence that supports this approach Challenge number(s)
addressed

To further embed the mastery approach to | EEF states that Mastery learning is a cost-effective approach, on

maths using White Rose by using worked average, but is challenging to implement effectively. Schools should

examples that enable pupils to analyse the | plan for changes and assess whether the approach is successful within

use of different strategies. their context. 3
Mastery learning | EEF (educationendowmentfoundation.org.uk)

To encourage pupils to use spoken lan- EEF - Oral language interventions refer to approaches that emphasise

guage to organise and express their ideas the importance of spoken language and verbal interaction in the

clearly so that they can apply this vocabu- classroom.

lary and structure in their writing 1
Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

To support pupils using metacognitive strat- | Pupils, due to cognitive overload, struggle to retain knowledge over the

egies such as planning, monitoring and curriculum, particularly spellings, and it is not fully embedded into long

evaluating their thinking to support them in | term memory.

completing learning tasks independently. 4
Metacognition and self-requlation | EEF
(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)

Budgeted cost: £70,427 (including SENDCo, EDUKey)

Activity

Evidence that supports this approach

Challenge number(s)
addressed

To continue to deliver targeted support for
pupils in EYFS based on their baseline re-
sults.

EEF - Oral language interventions refer to approaches that emphasise
the importance of spoken language and verbal interaction in the
classroom.

be emphasised that effective phonics techniques are usually
embedded in a rich literacy environment for early readers and are only
one part of a successful literacy strategy.

Phonics | EEF (educationendowmentfoundation.org.uk)

To utilise Rapid Catch-Up assessments in 1&2
KS2 in order to identify children for EEF | Communication and Lanquaqe
targeted support/intervention.
To enable disadvantaged and pupils identi- | The EEF states that Metacognition and self-regulation approaches aim
fied as SEND to independently select, apply | to help pupils think about their own learning more explicitly, often by
and evaluate appropriate self-regulation teaching them specific strategies for planning, monitoring and
apd metacognitive strategigs during re- evaluating their learning. 4
trieval tasks and new learning, demonstrat-
ing increasing autonomy in monitoring their Metacognition and Self-requlated Learning | EEF
own progress.
To embed the school’s systematic phonics The EEF states that Phonics approaches have been consistently found
programme across the school; daily spelling | to be effective in supporting younger pupils to master the basics of
focus, use of sound mats to identify sound | reading, with an average impact of an additional five months’ progress.
buttons. Research suggests that phonics is particularly beneficial for younger
learners (4-7 year olds) as they begin to read. Teaching phonics is
more effective on average than other approaches to early reading
(such as whole language or alphabetic approaches), though it should 1&5



https://educationendowmentfoundation.org.uk/early-years/evidence-store/communication-and-language
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

To use visual representations that provide
insight into the structure of a word problem
to increase confidence children’s confi-

The EEF states that to succeed in problem solving, pupils need to draw
on a variety of problem-solving strategies which enable them to make
sense of unfamiliar situations and tackle them intelligently.

To ensure writing intervention is specifically
geared towards use of vocabulary, use of
tenses and subject verb agreement.

Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)

dence in reasoning and problem solving. 3
Improving Mathematics in Key Stages 2 and 3 | EEF

To continue to provide accessibility to ex- The EEF states that Teaching Assistants can provide a large positive

cellent quality texts, including vocabulary impact on learner outcomes, however, how they are deployed is key.

rich class texts, newspapers, journals, spe- | The average impact of the deployment of teaching assistants is about

cifically selected fiction and nonfiction re- an additional four months’ progress over the course of a year.

sources to ensure tailored reading choices. 2

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £22,635 (including Ed Psych, Bridge the Gap, Safe & Sound, Catharsis, residential and trips.)

Activity

Evidence that supports this approach

Challenge number(s)
addressed

To continue to provide experiences for
disadvantaged pupils to enrich their

The EEF states that Arts participation is defined as involvement in
artistic and creative activities. Arts-based approaches may be used in

and clubs after school.

Working together to improve school attendance (applies from 19
Auqust 2024

Parental engagement | EEF

vocabulary who may otherwise struggle to other areas of the curriculum, such as the use of drama to develop 28&5
receive these additional enrichment engagement and oral language before a writing task.

opportunities. Arts participation | EEF (educationendowmentfoundation.org.uk)

To continue to raise attendance and Relationships between school and parents/carers of disadvantaged

reduce persistent absences through wrap pupils are strong. Breakfast Club, regular coffee mornings and

around care for all pupils, especially PP opportunities for parents to engage with their children’s learning

and SEND by offering a Breakfast Club through mission days, arts and craft days etc 2,58&6



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

To assess the impact of the behaviour
curriculum by analysing behaviour trends
and pupil engagement, and to refine
routines and support strategies to ensure
sustained, consistent behaviour and
positive learning attitudes across all
groups, including PP and pupils identified
as SEND.

The EEF states that both targeted and universal approaches to
behaviour have positive effects (=4 months). Schools should consider
the appropriate combination of behaviour approaches to reduce
overall disruption, providing tailored support where required. There is
evidence across a range of different interventions with highest impacts
for approaches that focus on self-management or role-play and
rehearsal. When adopting behaviour interventions — whether targeted
or universal — it is important to consider providing professional
development to staff to ensure high quality delivery and consistency
across the school

Behaviour interventions | EEF
(educationendowmentfoundation.org.uk)

Total budgeted cost: £133,320
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

Part B: Review of the previous academic year (to follow — July 2026)

We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national as-
sessment data and our own internal summative and formative assessments.

To help us gauge the performance of our disadvantaged pupils we compared their results to those for disadvantaged and non-disadvan-
taged pupils at national and local level (though these comparisons are to be considered with caution given ongoing pandemic impacts)
and to results achieved by our non-disadvantaged pupils (please see tables below).

The aims for the school’s strategy were as follows:

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous
academic year.

Programme Provider
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